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1. Aims

The aims of relationships, sex and health education (RSHE) at LAMP Learning are to:
> Provide a framework in which sensitive discussions can take place

> Support students through physical development, and give them an understanding of the
importance of health and hygiene

> Encourage students to develop feelings of self-respect, confidence, advocacy and empathy

> Create a positive culture around the areas of identity, sexuality, relationships, rights and
responsibilities

> Demonstrate correct vocabulary to describe themselves and their bodies

2. Statutory requirements

Although not a maintained secondary school, secondary academy or free school, LAMP still has
regard to the Children and Social Work Act 2017 and at LAMP RSHE is taught as set out in this policy.

3. Definition

RSHE is about the emotional, social and cultural development of students, and involves learning
about relationships, sexual health, sexuality, healthy lifestyles, diversity and personal identity.

RSHE involves a combination of sharing information and exploring issues and values.

RSHE is not about the promotion of sexual activity.

4. Curriculum

RSHE is taught within the Preparation for Adulthood (PfA) curriculum and is aligned with the
statutory Relationships and Sex Education (RSE) and Health Education guidance (DfE, 2019,
updated as applicable).

LAMP’s RSHE curriculum is set out as per Appendix 1. The curriculum will be reviewed annually to
see assess implementation and impact.

LAMP have developed the curriculum considering the age, developmental stage, needs and
feelings of students. If students ask questions outside the scope of this policy, staff will respond in
an appropriate manner so that students are fully formed from a trusted and safe source.

5. Delivery of RSHE

RSHE focuses on giving students the information they need to help them develop healthy, nurturing
and safe relationships of all kinds including:

> Families

> Respectful relationships, including friendships

> Online and media relationships

> Intimate and sexual relationships, including sexual health



These areas of learning are taught within the context of diverse family life, taking care to make sure
that there is no stigmatisation of students based on their home circumstances. Families can include
single parent families, LGBT parents, families headed by grandparents, adoptive parents and foster
parents/carers, amongst other structure. Some students may have a different structure of support
around them, for example, looked-after children or young carers; this will be reflected sensitively.

Clear ground rules are established in all RSHE sessions to promote safety, boundaries and respect.
Students are reminded that while personal experiences do not need to be shared, they must respect
the views of others. Staff will not guarantee confidentiality and will follow safeguarding procedures if
concerns arise.

LAMP will also be mindful of the law and legal requirements, taking care not to condone or
encourage illegal political activity, such as violent action against people, criminal damage to
property, hate crime, terrorism or the illegal use of drugs.

RSHE forms part of LAMP’s safeguarding curriculum. Any disclosures made during RSHE sessions
will be managed in line with the Safeguarding and Child Protection Policy and Keeping Children
Safe in Education (KCSIE). Staff will not promise confidentiality and will follow appropriate reporting
procedures where concerns arise.

5.1 Inclusivity

In line with the SEND Code of Practice (2015), RSHE is adapted to meet the individual needs of
students with SEND. Curriculum, planning and delivery are adapted to meet the needs of
neurodivergent students in a manner that is sympathetic to prior school experiences and high
anxiety.

LAMP will teach about topics in a manner that:
> Considers how a diverse range of students will relate to them
> Is sensitive to all students’ experiences
> During lessons, helps students to feel:
o Safe and supported
o Able to engage with the key messages
LAMP will also:

> Make sure that students learn about these topics in an environment that’s appropriate for them,
for example in:

o A whole-class setting
o Small groups or targeted sessions
o 1-to-1 discussions

> Digital formats

> At an appropriate level of differentiation

5.2 Use of resources
LAMP will consider whether any resources we plan to use:

> Are aligned with the teaching requirements set out in the statutory RSHE guidance



> Will support students in applying their knowledge in different contexts and settings
> Are appropriate, given the age, developmental stage and background of our students
> Are evidence-based, accurate and helpful/positive in tone
¥ Fit into the curriculum plan
o Are from credible sources
o Are compatible with effective teaching approaches

> Are sensitive to students’ experiences and do not provoke distress

5.3 Safeguarding, Confidentiality and SEND Considerations

RSHE at LAMP forms a central part of the school’s safeguarding curriculum. Teaching supports
students to recognise risk, understand healthy and unhealthy relationships, develop consent and
boundary awareness, and know how and when to seek help.

All RSHE delivery is underpinned by the school’s Safeguarding and Child Protection Policy and
is delivered in line with Keeping Children Safe in Education (KCSIE) (DfE, current version).

Safeguarding in the Context of Autistic and High-Anxiety Learners
LAMP recognises that autistic students and those with high levels of anxiety may:
e Experience increased vulnerability to exploitation, coercion, grooming or radicalisation
o Find it more difficult to interpret social cues, power imbalances or manipulative behaviours
o Be more likely to experience social isolation
o Disclose information in indirect, factual or seemingly unrelated ways
e Require additional processing time before sharing concerns

o Communicate distress through behaviour rather than verbal disclosure

Staff delivering RSHE are trained to understand these differences and to respond appropriately
and sensitively.

Teaching explicitly supports students to:
e Recognise early warning signs (including physiological and emotional signals)
e Use clear and functional language around safety and consent
o Identify trusted adults in multiple contexts
e Understand that abuse is never the fault of the victim

o Seek help even when situations feel confusing, ambiguous or “not serious enough”

Managing Disclosures

Due to the nature of RSHE content, discussions may lead to disclosures of safeguarding
concerns.

If a disclosure is made, staff will:



Respond calmly and without judgement

Avoid asking leading or investigative questions

Use clear, literal language

Allow processing time where needed

Avoid overwhelming the student with excessive verbal reassurance

Not promise confidentiality

Explain clearly what will happen next

Record and report the concern promptly in line with school safeguarding procedures

Students are reminded that RSHE sessions are safe spaces for discussion, but staff cannot
guarantee confidentiality if a student is at risk of harm or if a disclosure indicates that
safeguarding action is required.

Where appropriate, staff may offer follow-up support in a quieter or more regulated environment to
reduce distress.

Emotional and Psychological Safety in RSHE Sessions

Given the high levels of anxiety and potential trauma within the cohort:

Content is delivered in small groups or alternative formats where appropriate

A “one step removed” approach is used to reduce personal pressure

Students are not required to share personal experiences

Protective interruption and regulation strategies are embedded

Students may step out of sessions if needed

Students are encouraged to ask any questions and seek any information without judgement.

Confidential boxes are available at both sites (Riverside and the Lodge) so students can ask
any questions anonymously if preferred. These are checked weekly so that PfA staff can
follow up.

This approach supports psychological safety while maintaining safeguarding vigilance.

Designated Safeguarding Lead

The Designated Safeguarding Lead (DSL) and Deputy DSLs are responsible for managing
concerns raised through RSHE. All safeguarding referrals and actions will follow the procedures
outlined in the Safeguarding and Child Protection Policy.

6. Use of external organisations and materials

RSHE at LAMP is delivered in line with the Equality Act 2010. Teaching promotes equality of
opportunity and challenges discrimination based on protected characteristics.

LAMP will make sure that an agency and any materials used are appropriate and in line with our
legal duties around political impartiality.

LAMP remains responsible for what is said to students. This includes making sure that any
speakers, tools and resources used do not undermine the Fundamental British Values,



namely:democracy, the rule of law, individual liberty, and mutual respect and tolerance of those with
different faiths and beliefs.

LAMP will:

> Make appropriate checks and engage with external agencies to make sure that their approach to
teaching about RSHE is balanced, and it and the resources they intend to use:

o Are age-appropriate
o Are in line with students’ developmental stage
o Comply with:

= This policy

= The Equality Act 2010

= The Human Rights Act 1998

> Only work with external agencies where we have full confidence in the agency, its approach and
the resources it uses

> Make sure that any speakers and resources meet the intended outcome of the relevant part of
the curriculum

> Review any case study materials and look for feedback from other people the agency has
worked with

> Be clear on:
o What they’re going to say
o Their position on the issues to be discussed
> Ask to see in advance any materials that the agency may use
> Know the named individuals who will be there, and follow usual safeguarding procedures
> Conduct a basic online search and address anything that may be of concern
> Check the agency’s protocol for taking pictures or using any personal data from a session
> Remind teachers that they can say “no” or, in extreme cases, stop a session
> Make sure that the teacher is in the room during any sessions with external speakers
We will not, under any circumstances:
> Work with external agencies that take or promote extreme political positions

> Use materials produced by such agencies, even if the material itself is not extreme

7. Roles and responsibilities

7.1 Directors and Head of Centre

The directors and Head of Centre are responsible for ensuring that RSHE is taught consistently
across LAMP, and for managing requests to withdraw students from [non-statutory/non-science]
components of RSHE (see section 8).


https://www.legislation.gov.uk/ukpga/2010/15/contents
https://www.legislation.gov.uk/ukpga/1998/42/contents

7.2 Staff
Staff are responsible for:
> Delivering RSHE in a sensitive way that promotes a sense of safety
> Modelling positive attitudes to RSHE
> Monitoring progress
> Responding to the needs of individual students
Staff in LAMP’s PfA department are responsible for teaching RSHE.

7.3 Students

Students are encouraged to engage fully in RSHE and, when discussing issues related to RSHE,
treat others with respect and sensitivity.

8. Parents’ right to withdraw

Parents have the right to withdraw their children from the non-statutory/non-science components of
sex education within RSHE up to and until 3 terms before the child turns 16. After this point, if the
child wishes to receive sex education rather than being withdrawn, LAMP will arrange this.

Requests for withdrawal should be put in writing using the form found in Appendix 2 of this policy
and addressed to the Head of Centre.

A copy of withdrawal requests will be placed in the student’s educational record. The directors will
discuss the request with parents and take appropriate action.

9. Training

The Head of Centre will invite visitors from outside LAMP, such as school nurses or sexual health
professionals, to provide support and training to staff teaching RSHE.

10. Monitoring arrangements

Parents are informed about the RSHE curriculum via the website and may request further
information. The school consults with parents when reviewing the RSHE policy.

This policy will be reviewed by Pip Burley, annually.

At every review, the policy will be approved by the directors.



Appendix 1: Curriculum map for PfA

Preparation for Adulthood Curriculum (RSHE)- Two-Year Programme
Curriculum Intent

This curriculum is designed for students in LAMP Learning Alternative Provision. Students are neurodivergent, with a diagnosis of autism
(plus potential accompanying conditions.) Students have very high levels of anxiety and have experienced severely disrupted and limited
access to education. Many have education-based trauma.

The curriculum follows a spiral model across two years, revisiting key statutory RSHE themes (safeguarding, relationships, consent,
online safety, independence, and help-seeking) in increasingly complex and age-appropriate contexts. Students are given access to the
full breadth of the curriculum over time, with content that is accessible, appropriate and meaningful to their lived experience. The content
is delivered in a manner that supports students to use the information functionally to keep themselves and others safe and to lead happy
and fulfilled lives.

Revisiting content in a spiral curriculum supports the generalization of concepts such as ‘consent’, for example:

e Inrelation to personal belongings and space (touching, moving, using)

e Within all social relationships (privacy, confidentiality, trust)

e Within sexual relationships (boundaries, saying no and changing your mind)
e Within independent living (when, where and who enters your living space)

e Within medical contexts (indicating consent and control within procedures)

This generalization of content is particularly important for autistic learners who may find the transference of ideas challenging.

Through both years, students are supported to:

e Understand themselves and their identity



e Build and recognise healthy relationships

e Identify risks (online, relational, community-based)

e Develop practical life skills alongside personal safety

e Know how and when to seek help

e Prepare for transitions into adulthood, further education, or new settings

All statutory RSHE requirements are met, with adaptations for SEND and high-anxiety learners. In addition, the personal impact of
neurodivergence for each student is revisited with modules and within contexts. Challenges with Executive Function skills are included
within teaching, along with strategies to support development and self-awareness.

Curriculum Implementation

Preparation for Adulthood teaching takes place in groups of up to 4 students, with a strong emphasis on emotional safety, predictability,
and trust. The curriculum is further adapted and personalized to suit student needs and learning styles.

Content is adapted to minimise anxiety and support students who may be socially isolated or vulnerable. The style of curriculum delivery
aims to support student regulation and build confidence in RSHE learning to support access to the curriculum. Opportunities to revise
and revisit learning are included.

Teaching methods center on practical approaches with an emphasis on visual support. Many students are unable to communicate
verbally within sessions due to extreme anxiety or because they are situational talkers. Activities where they can participate and indicate
answers, eg sorting, matching, recording, are designed to help reduce communication barriers. Learning approaches are group based to
reduce the pressure on any one individual and to support emotional and psychological safety. Teachers model potential answers,
drawing on aspects of their own experience where it is safe and appropriate to do so. A ‘one step removed’ approach is utilized to support
psychological safety.

The curriculum is composed of 6 modules in Year One and a further 5 modules in Year Two. All modules run for half a term, except for
Chemistry Lab in Year Two which runs for a term due to the extensive content. The principles, themes and strategies of Protective
Behaviours inform every module of the curriculum and are referenced throughout each module in context.
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RSHE Statutory Guidance Mapping Grid

This grid shows where each area of the statutory RSHE guidance is explicitly covered within the two-year curriculum as a quick-reference

tool

Statutory RSHE Area

Year 1 Coverage

Year 2 Coverage

Notes on Adaptation

People who support me;
families

Modules 1, 3, 5

Modules 1,2,3

Inclusive examples, diverse
family structures, non-
assumptive language

Respectful relationships Module 3,4 Modules 1,2,3,4,5 Scenario-based, fictional
examples to reduce anxiety

Healthy friendships Module 3 Modules 2,4 Online and offline contexts
included

Unhealthy relationships & Modules 3,4 Modules 2,3,4 Warning signs taught using

abuse

third-person scenarios

Consent & boundaries

Modules 1,2,3,4,5,6

Modules 1,2, 3,4, 5

Visual support, scripts,
repetition

Online relationships &
digital safety

Modules 2,3,4

Modules 1,2, 3,4,5

Covers social media,
messaging, gaming, scams,
extremist content
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Online data use & algorithmic
influence

Modules 3,4,5

Modules 2,3,4

Includes data gathering,
algorithms, grooming

Being safe (including
exploitation & grooming)

Modules 1, 3,4, 6

Modules 2,4, 5

Threaded throughout
curriculum, repeated and
reinforced

Radicalisation & external
influences

Modules 1,3,4,6

Modules 2,3,4

Explicitly named, taught
through risk-awareness
scenarios

Mental wellbeing

Modules 1, 2,3,4,5,6

Modules 1,2,3,4,5

Anxiety-aware delivery,
coping strategies

Physical health (diet, sleep, Module 5 Module 3 Neurodivergence-aware,

routines) realistic strategies

First aid & basic emergency Module 6 Module 5 Practical, confidence-

response building focus

Puberty & body changes Module 5 Module 3 Factual, opt-in, medically
accurate

Sexual health & — Modules 3, 4 Extended module,

reproduction scaffolded delivery

Contraception & pregnancy | — Modules 3,4 Neutral, non-directive,

choices

inclusive

Diverse sexual orientations
& gender identity

Modules 2,3,5,6

Modules 2,3,4

Embedded within identity
and relationships learning
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Alcohol, drugs & peer Modules 3,4 Modules 1,2,3,4 Risk-focused, non-

pressure judgemental

Life skills & independence Modules 1,4,5, 6 Modules 1,2, 3,4,5 Step-by-step, supported
autonomy

Rights, responsibilities & the | Modules 1,2,3,4 Modules 2,3,4 Tenant rights, personal

law safety, consent

Help-seeking & trusted Modules 1, 2,3,4,5, 6 Modules 1, 2,3.4,5 Explicit teaching of who,

adults/support networks how and when to seek help

Transitions & next steps Module 6 Modules 1,5 High-support, personalised
planning

Below is a list of the modules, followed by an outline of the use of Protective Behaviours.
Year 1 Modules - Foundations of Safety, ldentity and Relationships

Module 1: Welcome to LAMP - Safety, Support and Safeguarding

Rationale: This module prioritises emotional safety and trust for students who have been out of education for extended periods. It
introduces safeguarding, support systems, trusted adults, and predictable routines, laying the foundation for all future RSHE learning.

Key RSHE Links: Safeguarding, help-seeking, mental wellbeing, trusted adults.
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Module 2: Soundtrack to Me
Personal Identity — Understanding Self, Preferences and Aspirations

Rationale: Students explore identity in a broad, non-pressured way, including likes, dislikes, strengths, hopes, and goals. This supports
later learning around consent, boundaries, and relationships, while validating neurodivergent experiences.

Key RSHE Links: Identity, self-respect, emotional literacy, autonomy.

Module 3: On the Same Wavelength
Healthy and Unhealthy Relationships (Including Grief and Loss)

Rationale: This module develops understanding of healthy relationships, warning signs of unhealthy or abusive dynamics, including the
risks of extremism and radicalisation, online and offline boundaries, and how to seek help. Grief and loss of relationships are included
using third-person and fictional examples to reduce anxiety. Students are taught how online platforms collect data and use it to influence
the content they see, and how this can increase vulnerability to misinformation, exploitation, grooming or harmful ideologies. Teaching
emphasises that this process is automatic and not the fault of the user. Students are supported to recognhise when online content feels
overwhelming, persuasive, or uncomfortable, and to know how and when to seek help from trusted adults.

Key RSHE Links: Relationships, consent, boundaries, online safety (introductory), safeguarding.

Module 4: Friends — The One With The Trip Out
Navigating the World Safely — Confidence, Risk and Independence (Local)

Rationale: Using the practical task of planning a local day trip, Students build confidence, decision-making, and risk awareness in real-
world contexts. Learning focuses on staying safe in the community, recognising risks, trusting appropriate adults, and developing
independence with support. Students revisit learning on how online platforms gather data and use it to influence the content they see,
and how this can increase vulnerability to misinformation, exploitation, grooming or harmful ideologies, plus ways to manage this and
seek trusted support

14



Key RSHE Links: Personal safety, risk awareness, independence, help-seeking.

Module 5: Eat, Play, Sleep, Repeat
Managing Physical and Mental Health (Neurodivergent Perspectives)

Rationale: Students explore health topics such as sleep, diet, routines, and wellbeing, with explicit recognition of neurodivergent needs
and limitations. The focus is on realistic, supportive strategies personalized to a student’s neurodivergent profile rather than idealised
expectations. Students revisit learning on how online platforms gather data and use it to influence the content they see, and how this can
increase vulnerability to misinformation, exploitation, grooming or harmful ideologies, plus ways to manage this and seek trusted support

Key RSHE Links: Physical health, mental wellbeing, self-care.

Module 6: Greatest Hits
Staying Safe and Getting Support — Reflection and First Aid

Rationale: This reflective module consolidates learning, introduces basic first aid, and explores local support resources. As many
Students are preparing for transitions, learning is personalised and supportive rather than content driven.

Key RSHE Links: Safeguarding, help-seeking, community resources, transition preparation.

Year 2 Modules - Independence, Risk and Adult Life
Module 1: The Plot Thickens
Preparing for Next Steps — Managing Change and Transitions

Rationale: This module supports Students in managing anxiety around change, returning after breaks, and planning next steps into
education, training, or other settings. It reinforces coping strategies, support systems, and goal-setting.
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Key RSHE Links: Mental wellbeing, transitions, resilience, support networks.

Module 2: Friends — The One Where Life Happens
Rights, Responsibilities and Personal Safety in Adult Life

Rationale: Students explore practical independence skills (housing, money, bills) through the lens of rights, responsibilities, consent,
boundaries, and personal safety. Online safety, scams, and knowing how to get help are embedded; students revisit learning on how
online platforms gather data and use it to influence the content they see, and how this can increase vulnerability to misinformation,
exploitation, grooming or harmful ideologies, plus ways to manage this and seek trusted support

Key RSHE Links: Independence, safeguarding, consent, online safety, legal awareness.

Module 3: Chemistry Lab
Sexual Health, Pregnancy, Choices and Families

Rationale: Delivered over an extended period, this module provides clear, factual, and inclusive teaching on sexual health,
contraception, pregnancy, birth, choices, and diverse family structures. Content is carefully scaffolded, opt-in where possible, and
medically accurate. Students revisit learning on how online platforms gather data and use it to influence the content they see, and how
this can increase vulnerability to misinformation, exploitation, grooming or harmful ideologies, plus ways to manage this and seek trusted
support

Key RSHE Links: Sexual health, consent, reproduction, relationships.
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Module 4: Planes, Trains and Plans
Managing Wider Risks — Travel, Peer Pressure and Online Influence

Rationale: This module builds on earlier learning about safety and relationships by exploring more complex external risks that may affect
young people as they gain independence. Students learn how peer pressure, online content, and wider social influences can affect
decision-making, particularly in unfamiliar or high-risk situations such as travel or increased independence. Students revisit learning on
how online platforms gather data and use it to influence the content they see, and how this can increase vulnerability to misinformation,
exploitation, grooming or harmful ideologies, plus ways to manage this and seek trusted support

Key RSHE Links: Risk awareness, online safety, radicalisation and external influence, safeguarding, help-seeking.

Module 5: Finale: Greatest Hits
Moving On - Reflection, Personal Planning and Support

Rationale: As Students prepare to leave the provision, this module focuses on reflection, consolidation, and personalised support.
Learning is adapted to individual next steps and reinforces help-seeking and self-advocacy.

Key RSHE Links: Transition, safeguarding, self-advocacy, support networks.

Inclusion of Protective Behaviours Principles
Protective Behaviours Themes will inform the SoW throughout each module:

e We all have the right to feel safe all the time
e We can all talk with someone about anything, even if it feels awful or small.
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Students will be encouraged to gradually develop awareness of their Early Warning Signs, with the proviso that recognition of these signals and
feelings can be more complex and confusing in autistic people.

The techniques within Protective Behaviours will be used through the curriculum; these examples are potential uses, but more will be evident during

sessions:

Language of safety

Modelling and encouraging the language of safety, particularly in relation to self-talk

Theme reinforcement

Themes will be emphasised within the context of each module, to apply the learning as widely as possible

Network review

Ongoing discussion re support systems for students in differing contexts

One step removed

Distance framed learning exercises will avoid placing students under pressure to answer with direct personal
reflection (unless they wish to)

Protective interruption

Students will be able to meet their regulation needs at any time during sessions; students will be encouraged to
consider how to balance out life demands with their ongoing regulation needs to achieve greater wellbeing

Persistence

Modules will encourage and celebrate persistence; the resilience of autistic people in navigating everyday life will be
celebrated

Risking on purpose

Modules will encourage students to think/step out of their comfort zone and to plan for activities or choices they may
aspire to in the future. Students will be encouraged to celebrate their achievements in challenging their anxiety.

18



Appendix 2: Parent form: withdrawal from sex education within RSHE

TO BE COMPLETED BY PARENTS

Name of Class
student

Name of Date
parent

Reason for withdrawing from sex education within relationships and sex education

Any other information you would like the school to consider

Parent
signature

TO BE COMPLETED BY THE SCHOOL

Agreed actions
from
discussion with
parents
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